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Curriculum Inkent

SChOOl Curriculum Inlenl:

As a values-led sclwol, our curriculum is underpinned l)H Core, Chollenge & Achieve. TtHis lllrougll these values that we clevelop the whole child. It is our intent that children leave St Luke's reoclH fo move forwor(l in

their leorning, l<'md, resilienl, fillecl with o conficlence bo live well in socielH and Prepared to deal effeclivelg with the cl‘lollenges that the modern world Presenls as well equippecl cligilo,l and glol)ol cikizens.

Subjecl Inlent:

AL SE Luke's we are firm believers that leorning about our hislorH, especiallg that of our local area and islo,nd, builds on children's natural curiosilg aboul the world around them and gives opporlunilies for

exPlormg, oppreciolmg and unclerslo,ncling the world thal we live in and how it has chonged over lime. Unclerslo,nding and exploring our island's unic[ue idenlLlH and Posl, will teach children the 'meorlonce of

Prolecling this for the fulure and thal the firsl slep we should all take is o learn about it and become immersed in it as Oflen and in as many ways Possible.

The leoching and leorning of Hislory enables children lo develoP a chronological fromework for their knowleclge of significonl evenls, People and Ploces. Qur curriculum supporls children to understand l<eH

historical Poinls in bime for J-erse\Lj, and other Porls of the word, and allows children to consider how decisions made in the Po,sl influence the Presenl doH. We aim lo encourage children lo examine a wide range

of sources and consider their reliol)ililg, their use and how lheg can be used lo suPPorl their own hislorical lhinl(lng. We want children to be curious to know more aboul the Posl and lo have the skills requirecl to

exPlore their own interests. HislorH lessons focus on working as historians and there are many OPPorlu,nilies for the curriculum o be enriched lhrough historical visits and visitors inko school.

Essenl‘ial Charoclerislics in HislorH:

An excellent knowleclge and underslanding of People, evenks, and conexts from a range of historical periods and of historical concepls and processes.

The abililu:j bo think crilicollﬂ about lmislorH and communicale ideas very conficlenllg in slgles appropriale boa range of audiences.

The Oblllll:j bo consislenllﬂ supporl, evaluate and cltallenge their own and others’ views using delailed, appropriole and accurale historical evidence derived from a range of sources.

The obililg to think, reflecl, debale, discuss and evaluale the Posl, fcrmulol‘mg and refining queslions and lines of enquiry.

A Passion for llisloru:j and an enthusiastic engagemenl in leorn'mg, which clevelops their sense of curiosilﬂ about the Pasl and their unclerslo,nding of how and wle People inlerprel the Pasl in
differenl ways.

A respecl for llislorical eviclence ancl llle ol)ililﬂ lo mal(e robusl o,ncl crilico,l use of ll lo supporl lheir explanolions oncl judgmenls.

A desire fo embrace challenging oclivilies, inclucling opporlunilies to underlake high—quolilg research across a range of l\islorg lopics.

Curriculum COHCCPlSI

Invesligale and inlerPrel the Posl

This concepl involves un(lerslon(llng thal our unclerslon(llng of the Posl comes from an inlerprelolion of the available evidence.

Build an overview of world hislorﬂ

This concepl invalves an oPPreciolion of the characteristic feolures of the Posl ond an unclerslon(llng that llfe is clifferenl for (llfferenl seclions of sociel\tj.

Undersland chronologﬂ

This concepl involves an undersloncling of how o chart the Poss‘mg of time and how some ospecls of llislorH studied were hoppening ot similar bimes in dlf;erenl Ploces‘

Communicale l\isloricollg

This concepl involves us‘mg historical vocobulor3 ond leclmiques to convey informolion about the Posl.
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Developmg Earlg Subjecl Skills — EYFS 'mfo

Each area of the EYFS curriculum has an EarlH Leoming Gool, which is

of leo,rn'mg as sPecified in the Earlg Years Foundalion Slage Curriculum.

'Earlg years histora should Provicle opporkunihes to expand the children's
should focus on: Queshonmg; observqhon; Generqhng khoughks and ideas

wwwcHLsforH.org.uk)

EYFS Characlerislics which may suPPorl fulure learning in Hislorg:

the standard that o child is exPecled to achieve bg the end of their recephon year. The ELG (Earlg Learning Goals) covers all of the 7 areas

knowledge and underslanding of evenfs, People and changes in the Po,st and develop children’s aneshgahve and ‘Lnkerprehve skills. Children

; Planning; Carerg ouk aneshgahons; Recordmg findings; Checking and queshonlng Findlngs; Presenhng explo,nahons' (Taken from.

Plaging and Exploring Aclive Leaming Crealing and H’linl(ing crilicaug
Developmenl Malers Developmenl Malers Birth lo 5 Malers
Respond to new experiences that you br'mg to their altenlion. Begin to Predicf sequences because erH know routines. For Making links and nohcing Po,Herns in their experience
Birth o 5 Matlers exo,mple, Hweg may Developing ideas Of grouping, sequences, cause and

Show'mg curiosilg aboul objecfs, evenks and People. Engaging in
open—ended o,chvihj. Show'mg Parhcular interests Prefend'mg objecls
are H‘tings from their experience. Represenhng their experiences in

Pl°H~ Tal(ing on a role in their PlQU~ Achng out experiences with other
People

anhcipate lunch when erH see the lable being sel, or get their coat effecf.
when the door to the outdoor area opens.

Birth o 5 Mallers

Showing a deep drive ko know more about People and their world.

Showing high levels of 'mvolvement, enerqy, fo,scinahon.

Po,Hing attention to delails.

What Hislorg lool(s like in EYFS, including in Indoor and Ouldeor Provision:

What you mighl see children doing

Whal you should see Praclihoners do’mg

L Ta"(‘mg about their dailg ond weeHH roukine.

L Sequencing evenls from skories.

L] Us‘mg language connecled with sequencing and the Passing of lime.

L Ta"(‘mg about the lives of other members of their I.‘O,millj.

L] Recounhng memories of sPecio,l celebralions.

Teaching and modelling language associated with the Passmg of fime, fu}ure, Posf and Presenl.

Ta“dng bo children about Pasf events in their lives and that of the children.

Providing opportunihes bo explore the local area and talk about Po,sl events and hislorical feah.;res.
Inshgahng opporlunihes for role PIOU linked to Po,sl evenls in the children’s lives and the lives of others.

Providing opportunihes for secluencing achivilies in relalion to slories.

Sco,ffold'mg conversations lo recall Prior learning.




Show‘mg an inkerest in the Pass‘mg of fime and how H‘t‘mgs change.
Nohc‘mg changes in the seasons.
Exploring objecls or photographs from the pask

Findmg informo,hon aboul the Po,sl in books and use lechnolo%.

Show'mg interest and La”(ing about how Hlelj have changed and grown since H‘LGH were o bab\tj.

Lool('mg al objects or bool(s lo f‘md out about Hw PasL
Role—Plo,Hlng speclo,l events H’IeU have enjoged and Parhcipated in.
Drawing ond wrihng about recent or Pasl evenls,

Explormg their own inkerests which have o historical llnl(s, for exo,mple flnding out aboul

dinosaurs.
Achng oul historical events with small world PlO’H flgures.
Asl(‘mg queshons about Pasl evenls,

Explormg their local area H‘trough the eyes of o ‘hiskorian’.

Teo,ching children the c[ags of the week and months of the year in sequence.

Shmulqhng curiositg leough Provlding ‘Ln}ereshng resources and arlefo,cls‘

Considering Prior learning when Planning opporfunihes.

Considering children’s inkerests.

Showing interest in the children as individuals.

Providing books and arlefacts which Promole discussion about how H‘tings change or whal it was like in

H’Ie PGS[’.

ELG

Chi[dren 0[’ H'Le exPeclfed level OI.' deve[opmen} Wi”:

Understanding the World — Past and Present Talk aboul the lives of the People around them and their roles in socielH;

Know some similarilies and differences bebween Hlings in the Past and now, c[raw'mg on their experiences ond whal has been read in class;

Undersfo,nd H’te PGS} H’lf‘OUgh seH‘mgs, cho,ro,cfers o,nd evenfs encounfered in IZ)OOI(S read in ClO,SS o,nd storHleuing.
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Historg Specific Implemenlohon/develoPmenl Of a programme of studg

Hislorﬂ and the Nalional Curriculum: KeH Sloge One

develop an awareness Of H’te POS[’, U,Si»ﬂg common WOI'ClS and phrases relahng tO H1e passmg O].‘ hme

know where the People and evenls H‘telj s}udg p} within o chronological fro,mework and idenhw similarilies and dlfferences belween ways of life in different Periods

use a wide VOCO[)U[GFH GI.' ever5d05 hiSITOFiCO,l lferms. Theg ShOU[d OSI( ond answer queshons, choosing ond us'mg PQF}S 0].' S}OF'LCS ond OH'LGF sources }0 ShOW H‘KJ,} H'lelj |<now ond unders}ond I(CH j:eo[fures 0].'

CVCHLS.

understand some of the ways in which we find out aboul the Po,st and idenhw different ways in which it is represenled.

Hislorg and the Nalional Curriculum: Key Slage Two

conlinue o clevelop a chrono[ogico[[3 secure know[ec[ge and underslonc[ing of local J—erseg, Brilish and world hislorg, eslob[ishing clear narralives within and across the Periods Hleg studg.

Note connechons, conlrasts and trends over bime and develop the oppropriote use of historical terms.

Regulor[g address and somelimes devise hislorico“g valid queshons aboul chonge, cause, similorifa and difference, and significance.

Construct informed responses thal involve kugh}ful seleclion and orgonisohon of relevant historical informohon.

Undersfo,nd hOW our knowledge OI.' H‘te PGS} is consfrucled from a ronge OI.' sources.

Historicol Knowledge

Understonding
of Brilish

Historg

Knowledge & L4 Chonges within living memory — where opproprioke, these should be used to L4 Chonges in Brilain from the Stone Age bo the Iron /\ge
reveal OSPGCLS of change in nakional life ®  The Roman EmPire and ils imPacL on Brilain
®  Brilain's selflement bH /\nglo—Soxons and Scols
o The Vil(ing and Anglo-Soxon skruggle for the Klngdom of Englond bo the lime of Edward the Confessor
o A sluclH of an osPec} or theme in Brilish historH that extends PuPlls’ chronologicol knowledge begoncl 1066
I_OCO,l Hisl:org L4 Significant historical evenks, People and Ploces in their own localifﬂ ° A local hiskorg studg
Evenls beHond living memory that are significanl nohonauH or globauﬂ. ° The achievements of the earliest civilizations — an overview of where and when the First civilizations aPPeorecl and a

Knowledge & ®
Underskonding of
Wider World HiskorH

COI’ICGPITS

o The lives OJI significonk indivicluols in Hue POSk WhO hove conbribubed LO

depth

nakional and internalional achievements, some should be used to compare L skudﬂ of one of the fouow'mgz Ancient Sumer, The Indus Voueg, Ancient E‘JHPL The Shong DHnostg of Ancient China.
OSPGCI’S of life in clifferenk Periods ®  Ancien} Greece — a sfudﬂ of Greek llfe and achievemenks and their influence on the western world
o A non-EuroPeon socieLH thak Provides conlrasts with Brikish hiskorg — one studﬂ chosen from: eorlg Islamic civilization,
inclucling a s}uclg of Boghdod c. AD 900; MoHon civilizakion ¢. AD 900; Benin (West Africo) ¢. AD 900-1300.
Hisl:org SI(IHS ond ®  Beaware of the PasL using common words and Phrases relahng fo kime o Conlinue to develop chronologicollﬂ secure knowleclge of hiskorﬂ
L4 Fib People and evenls info a chronologicol J:ro.mework o Establish clear narralives within and across Perlods shudied
L] Idenhm similarilies and differences bebween Periods o Noke conneclions, conlrasts and krends over lime
L4 Use wide vocabularﬁ of everﬂdoﬂ historical terms o Develop the o,PProPrioLe use of historical terms
L4 Ask and answer queshons o Regulorlﬂ address and somelimes devise historico“g valid quesﬁons
®  (hoose and use from stories and other sources lo show undersland‘mg ®  Understand how knowledge of the Posk is constructed from @ range of sources
L4 Understand some ways we find out about the Post o Consbruct informecl responses bH selechng and organising relevant historical informahon
L4 Idenhﬂj diﬂterenf ways in which Pasf is represented o Understand that differenlr versions of the Posk may exish, giving some reasons for this
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Curriculum Map

— themes / lopics

Who[e SChOOl

I.'OCU,S

Yeo,r |

qur 2

Yeo,r 3

Year 4—

YGOJ' 5

YCO,F 6

Armislice DQHI

| - Whg do we wear a PoPPH?

2 - What does armistice mean? Knowledge about diﬁerent
coloured PoPPies. Animals in the war.

3 - Children ot War

4 - How did the scouts suPPort in the war?

5 - Women at War

6 - Similarilies and diﬁerences belween cause and eﬁect

OJ} H‘LG tWO World wars and lessons learned.

Liberalion Dag

| = School and work during the Occupahon.

2 — Whal could you do for pun du,ring the Occupahon?
3 — The Red Cross

b — Restrictions during the OccuPahon

5 — Who could be trusted on the Island?

6 — What imPacf did the Occupahon have on J-ersey qfter
Liberation daﬂ?

Togs — (NC: Changes within living memory)

ExPlorers - Chrisfopher Columbus and Neil Armsfrong -
(NC: The lives oF signf'ficanl’ individuals in the Pasf who
have contributed to nakional and international

achievements)

Tudors and Sluarkts — Castles -(NC: To idenhfy similarilies and
df'ﬁcerences belween ways of life in diﬂ:erenf Periods.)

The Greal Fire of London/The Plague (Historical sources
and Samuel Pepgs) — (NC: Evenls beyond living memory
that are signf'ficanl’ nahonally or globally.)

Rosa Parks and Emil\Lj Davidson - (NC: The lives of
significanf individuals in the 'pasf who have contribuled lo

national and inlernalional achievements)

BQH[Q O‘F J—GFSEH -(NC TO conh'nue fo develop a chronologically
secure Imowledge and

undersfanding oF local .Tersey hisl’ory)

Changes from Slone Age to Iron Age — (NC: Changes in
Britain From the Stone Age to the Iron Age)

The Normans - (NC: To continue to develop a
chronologically secure Imowledge and undersl’anding of
local Jérsey and Brilish ’u‘sl’ory, esl’ablishing clear
narrakives within and across the Periods H;ey sfudy.)

Ancient Greece - (NC: Ancient Greece — a sl’udy of Greek life

and achievemenls and their influence on the weslern world)

The Roman Empire — (NC: The Roman Empire and ils

impac[ on Britain)

World War One - (NC: An ospecl’ or theme in Brilish Hisfory
that extends pupils chronological Imowledge beyond 1066
)

Ancient Egﬂpl’ - (NC: The achievements of the earliest
civilizations — an overview of where and when the firsl’

civilizations appeored)

The Anglo—Saxons ond Scats — (NC: Brilain’s selflement
by Anglo—Saxons and Scols)

The V’Ll('mgs - (NC: The Vil(ing and Anglo—50xon sl’ruggle
For the Kingdom of England to the kime of Edward the

Confessor )

The Viclorians - (NC: A sfudy of an aspecf or theme in Brikish

hisl’ory that extends Pupils' chronologicol Imowledge beyond
1066)

World War Two - (NC: To sfudy an aspecf or theme in
Brilish hisfory that extends pupils' chronological
knowledge beyond 1066)

The Ancient Maﬂa -(NC: A non—EuroPean sociel’y that
provides conlrasts with Brilish hisfory)

The Occupohon of J-ersey - (NC: Local Hisfory)
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Approaches bo Teaching and Learning in Hislorg.

Teach‘mg and learning will focus on a range of agreed enkitled experiences and there will be o focus on:
o Developing o clear progression of knowledge and skils linked ko the essential learning objechves of e subjeck
L4 Ensuring that approprio}e opportunihes are taken to develop cross-curricular skills such as English, Mathemalics and Compuhng skills.
®  The explicit feaching of how to work scienlifically in each year group by carrying oul a range of investigations and experiments.

®  The consistent use Of o range of teo,ching and leo,rn'mg o,PProo,ches lo engage Pupils in the studg of science. 1his will include objechve and queshon led leqrning, observalion and record'mg, class and

group discussion, role PIQH’ handling @ range of differenl mo}erials, teaching of speciflc knowledge and relrieval PracHse achivilies.
o The s}udg of impor}an} People, both male and female, who have influenced our understanding of science Lhroughout historg and in the modern world.
o The s}udg of imPorton} scienhfic discoveries

® Touse scienhfic knowledge bo support, evaluate and cho,”enge their own and others views using de}o,iled, approprio,te and accurake scienhfic evidence derived from @ range of sources. These are

Parhcularlg relevant when understanding how the aclions of others and their own aclions meact on the world around them.

® The use of enrichment oppor}unihes such as Lrips, visits and visilors.

Teo,ch'mg, Recording, Feedback Assessment and Reporhng

This will haPPen bg:
L] Learning Intenkions are shared with children each lesson and disp[aﬂed in children’s books.
o  Children are given o conlext H‘trough which erH can explore each learning inkenbion.

o The |<e5 knowledge for each unit is shared with children and Po,rents erough a knowledge organiser, which may include diagrams, |<e5 vocabularU, essential facfs and |<e5 People associated with the

learn'mg. It will also highlighf the key learning that will have kaken Place prior to this and pose queshons which will form the basis of the learning enquiry.
® Teaching is focused on inpul, experiences and aclivities which promote the development of scienlific understanding in the given area of learning ak that fime.
®  The various methods of recording should demonsirale the children's understanding of the lesson's learning infention and how deePlH H’IeU have understood the inkention.
®  Teachers peedback should direclly relake fo the learning inlention or the lesson, give specific ways in which the child has been successrul.
L] GQP Task and any verbal feedback where necessary.
®  Children are given the oPPorhmifH bo assess their own and others progress. This may be recorded in books or done verballg.
o  All Gap Tasks should be meaninggul and purpasegul and linked o small nest skeps for progress in science underskanding and knowledge. They should be scagpolded where necessary
® Teachers should use observations and work recorded bH children to make judgemenfs of the children’s current progress ago‘mst their year group's exPecfo,hons.
o Teachers' judgements will also be ingormed by lessons ukcomes and quizzes based an questians within bhe knowledge organisers.
L4 Regular refrieval Prachce focuses on children knowing and remembering more of what H’ICU have been taught Previouslg.
®  Assessment informahon will be used to Plan fuh.;re work for the class, including any inkervention necessary.
®  This conhinual assessment will be used ko report ko parents. End of year academic reporks will cankain comments about an individual pupi's progress against the year group expectakions

o Al formo,hve and summalive assessmenks made will be used o inform discussions around Pupils’ progress and altainment in the subjecf o appropriale Hmes, for example discussions with other

Pro;essionals and reporhng to Parents on during Parent consullalion even'mg ekc.




® Keg scienlist have been considered and chosen sPecificallH for each area of focus ond year group. Children will be introduced to these and links made to them in their learning. These scienlists have been

stjsfemahcallﬂ planned over the year groups to allow Progression in knowledge and underskanding of the world around them.
o  Children are exposed to, and will build, o range of age ond topic related vocabularg from EYFS ko year 6. This is found in the POS and builds on Prior knowledge.

L Children are QSSGSSCd 0[7 H‘Le end GI.' GGCh ITOPiC area. This is done H’LFOUgh quizzes and assessment 0].' understanding in lessons which is Hlen co“ated bﬂ Hw Cl(lSS }eacher and recorded on an assessmenlf

document. This can then be monitored bg the science leader. Teachers can use this informahon for future Planning oppor}unihes / rebrieval task / GT ele.

Reading in Hislorg.

Reading books
Readin; books is very differenl from reo,ding documents. Books are more diffuse, and carry many differen} forms of infcrmahon and evidence. Good books Provide rich sources of knowledge about any given
historical Period. To help children use books well, we suggest the following approaches.
Book navigahon exercises
These are invaluable for givlng children an overview of the loplc and @ 'mo,P' of the historical terrifcrg.
e Children do index—searching in Pairs. Who are the |<e|\.j peoplep Keﬂ evenks?
e Has everyone got the same list? Discussion aboul relalive importance.
o Look a contenls, ot the P'Lclure on the fronl cover: What or who does the book's author P'Lc|< oul as signiflcanf?
o Flick leough: skim and scan, looking ak the slgnposts in the books to form menkal P'Lclures. Then make three stalements, and pose three queshons. From these build up @ class Picture of keU feah.;res, and
hold a class cluiz.
o Orgo,nise the informahon in the bock inko overlapping sels.
o lWrile down one or two words/senkences about each signiflcanl person or event o start o limeline. This is best done laker in the topic, and is good for the more able.
Simple dala caPlure
For instance, children could draw a chart showing feo,tures of dailH life (shopping, home life, schaols, Ero,nsport, occupahons). The children can help to decide the calegories. TheH then research in their lopic books
and flll in the charl.
Queslions and thoneses
Children are greal copiers, s0 we need woys bo Prevenl being Presenfed with chunks of bext copied verbakim from lopic books. Here are two effechve aPProaches.
o Pose queshons which Prevent children from coPHing from the text, such as Was Monkezuma great?x or 'Were the Romans a good Hung for Britain”
o Formulale hgponeses for the children lo lest bg evaluahng informahon in their lopic books, such as 'All evacuees had a horrible lime away from home during the war'.
Causes and consequences
Children could make a Causes list and a Consequences/ Results list of, for instance, the Saxon invasions of Britain, and er bo explo,in how H"LCU are linked.
Historical stories and novels
Lek us not forgef historical stories and novels. The best open o door into ancther world and give children Lnsight inko Pasl lives. Theg help children develop a sense of Period, exfend‘mg their knowledge of the world

ond its People. You can deepen the children’s learning in both lifero,cg and historﬂ with o well-chosen class reading bool(, such as Nina Bawden's Carrie’s War, simulfaneouslg with the feo,ching of ‘Britain since 1930".

SMSC & Rights Respechng in Hislorg.

Spiriluol developmenl
The sfudg of hisforg involves undersfo,nding the religious and spiritual beliefs of different socielies and their customs. Sludents learn about how LmPorfonf those beliefs are bo differenl People. Theg sludg the

imPorlance of differenf beliefs and how H}eg have helped shape societg todaH. Theg learn aboul Persecuhon and the importance of bolerance and in doing so have the oPPorluanU to discuss and share their oplnions.
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Moral developmenl
Shudents are encouraged to consider and comment on the moral queshons and dilemmas fo,ced bH historical figures‘ Theg learn aboul the c[ifferent cu”ures, lows and the values of the People in those sacielies and

learn o develop the abililg fo emPaHmise with decisions made in the Po,sl. Shudents are encouro,ged to make moral judgements from a historical Polnf of view and o,no,lgse sources of evidence o find oul the trulth.

Social develoPmenl
Problem solvmg as Par} of o team supports social development and students are encouraged to collaborate on achivities. Shudents consider whal Po,st socielies and other cullures have contribuled lo the developmen}

of Brikish’ cullure todag. H'Lsforg Provides students with opporlunihes to express themselves and communicale their ideas.

Cuuuro,l developmenl
Sludenls are encouraged l’O develop a beHer undersfqnding Of People from different CU”UFQ[ backgrounds. They are encouraged EO StUdU l'm|<s belween lOCO,l, Brihsh, European o,nd world historH tO develop an

aPPreciahon of our mulli-cullural socielH. WaUs in which evenls have shaped our cullure and societg are explored and the causes and consequences of cullural conflic} and Prejudice considered.

OracH - Progression of skills:

Tiered Voco,bu[qrg Wall.

A WO,U tO organise our WOFdS.

Tiered Vocabulo,rg Walls are o way of organising words. The aim of using Tiered Voco,bularg Walls is lo increase the amount of Tier 2 and Tier 3 words which children hear and use themselves. Tier 2 and Tier 3
words make the mosk impac} on our vocabularg and on our learning. These words need direct }eaching in order for them lo be understood and used.

Tier | - Evergdag words: These will be basic, eveeraU words which will be used from an eo,rlg age. These will be used freelH in speech, such as:

warm, clag, h‘red, run, fable, flOWé’F...

Tier 2 - Focus words: These will be common words that are found across subjecfs. These will need direct teaching, such as:

COI’L[TGCIL'C/', circumsfcmce, PF&C&C[&, refraspecf...

Tier 3 - Subdiecl slpeci’ric words: These will be rare and will be heard within Parhcular contexts or subjecf areas. 1hese will need direc teaching, such as:

esfuary, alliferahan, igneaus...




SPealt'mg like a Hislorian.
SPeak conciselg (l(eep it short) so that you explo,'m complex ideas in a way that is easy for others to understand.
Slruchure your ideas clearlg, mal('mg sure thal you have fuug explained your scienhfic enquirg.
Use exPerl scienlific vocabularg, but make sure that your audience understands it too.

Ask Probing and clarifg'mg queslions to challenge others and developing your reasoning.
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13 nt
e cmy | R R i © e L Lo B ™ e
minor gni Lo
ot long after .. | Immediately .. Sorthermers et | tnmediatey . | CAUSE AVID EFFECT ireevant Mglgible
triviat s sl
CTHECEE  Coust — oo T JR o | oo ~
irrefevant O
e Marautet. | - wareok. USE EVIDEVCE ETHNEETE  Paagloss
T TS T cemes W
$hl B wacerbated  facilitated
Thretore . || comeguenty | iustrated by | | stems from | oo
00 AT SOUR il H Suvh IT uP LOOKING AT SOURCES
Key Vocabotary.
o o
When was it created? What does it tell us ° °
Who was it made for? -
Where was t ceated? o wanvepradr | o ° Toa certain degree .. || whocrests 7 Vo e w5
was it created? wonder?
How was it made? why ° ° eyt [ S
Is it refiable? o ° redable’

Speal(mg like @ Historian senlence stems:

L4 I} is similar because...
L4 ILis differenk because...

L4 Whﬂ has...changed?

® ILis differenl because...and...

® I believe it is the same, due lo....
® This imporlo,nl because...
® I agree / diso,gree with this source, because...

® HOW dO Hw sources su esL..?




®  Based on..., I conclude thal...

L4 The text shaled..., which is whH I think that...
e Jcan inger thal.... because I know thal...

® There is evidence to suggesf that...

L4 The most signij:ico,nl eHecf Of... Was...

e A furHler kel:] even was...

o This demonstrales conhnuif& because....

L TO some extenlf, H"le event OI.'... caused...

® Whﬂ is it imporfant to understand traditional / modern concepls Hmrougln fime?




